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Eezifnlinle) Felrejees

e Understand self-’regﬁfa\fibna&d the role it Ky
blays in our daily lives ~ 2

e Understand the/charac\:eristics of autism that
/ - relate to\glifficulty‘witl‘/ self-regulation

e |earn what skills'need to be taught to assist

management skills
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SISEIEREGIE O

~  “the art of mai‘ntai’ﬁihtrevough COntro'k/,,,
OVEer our own |5hysical behaviors to
generate and impjement a socially (
‘a‘cceptalzﬁe response to the situation we
. are presented with.”




WiIVAISISEIIEREGUIAUON

IpglplonEeplcy
o Self—regulatloH \A;Eﬁac*csei/ery S|tuat|on\y
and activity in |ch we part|c~|pg\e
/e Problem solving 4 \, (
o Modulation




Crlelrele

—
A, Persistent deficits in socieJI

A Restricted, repetitive patterns of

communication and social behavior, interests, or activities,
Interaction A, Stereotyped.or. repetitive
A.  Deficits:in social-emotional motor movements, use of
/ reC|prOC|ty /£ A ) objects, or speech |
8. Deficits inn nverbal ~ B Insistence 0)1 Sameness,

inflexible adherence to
routines, or ritualized
natterns

Highly restricted, fixated

communicative behaviors
used| for social interaction
c. Deficits in deyeleping,
maintaining, and
understanding relationsiips

DSM-V (2013)




~§ PEVEIOPmMEntalFSElEreguiation

e Self-regulation comes from. frontal lobe and
ties in with executive functioning skills and
experiences with environment

0-3 months Learning to achieve equilibrium given various
stimulation

2-7 months Formation of attachments

3-10 months Differentiates people, less dependent on internal
states

9-24 months Develops capacity for learning and imitation

2 years and up Develops response inhibition, delay of gratification,
communication, intentionality, anticipating outcomes

Gomez & Baird, 2005




 Difficulty with self-
y regulatlon méy be o}of
the e rllest 3|gns of autlsm

f




nY 15 Sali-Maetllzition diffietlsy

e Self-Regulation involves:
e Social thinking/judgment
e Emotions
e Sensory processing

e Problemrsolving How many of
these relate to
autism

characteristics?




Sioclz=ll FrilnLlnle)

~ “Our social deve’loplﬁqéﬁte 1COMpPASSES fﬁrxe/
more than our a@ility to participaie in

, Conversations or oth)er active pro-social

" relations.” \

Garcia Wi




Seeigiftikdne

/

e Like social intelligénce e

e How we mterprét and think about. -

social srguatlons )
o Involves: :

e Social judgment




EMOUORS

. l ™~ | \5/
e Processing
. \\v I
e Interpreting ) ‘_ I
/  eAnalyzing - \

o Identifying




e Identifying eﬂo’?ﬁﬁﬁthi IS more tha"n\&vf/,,

labeling) —

e A ariet‘y\of emotions>and emotional |
states \
e Commun emotions

certain emotions

C




VWhat makes mes.:




SENSOARIOEESSING

e Neurological difference in how they
detect and use s/ensory informathn

/ o___May Eau\se them to;) \ f
o Be uncomfortable
° Escap@ oid| situati




From Smith Myles,
Cook, Miller, Rinner,
& Robbins, 2000

Table 1.1

Location and Functions of the Sensory Systems

System

Tactile
(touch)

Location

Skin — density of cell
distribution varies through-
out the body. Areas of
greatest density include

mouth, hands, and genitals.

Function
Provides information about
the environment and object
qualities (touch, pressure,
texture, hard, soft, sharp, dull,
heat, cold, pain).

Vestibular
(balance)

Inner ear — stimulated by
head movements and
input from other senses,
especially visual.

Provides information about

where our body is in space, and
whether or not we or our sur-
roundings are moving. Tells about
speed and direction of movement.

Proprioception
(body awareness)

.llo'lr

=

Muscles and joints —
activated by muscle
contractions and
movement.

Provides information about
where a certain body part is
and how it is moving.

Visual
(sight)

e

Retina of the eye —
stimulated by light.

Provides information about
objects and persons. Helps
us define boundaries as we
move through time and space.

Auditory
(hearing)

Inner ear — stimulated by
air/sound waves.

Provides information about
sounds in the environment
(loud, soft, high, low, near, far).

Chemical receptors in
the tongue — closaly
entwined with the
olfactory (smell) system.

Provides information about
different types of taste
(sweet, sour, bitter, salty,
spicy).

Olfactory
(smell)

Chemical receptors in
the nasal structure —

closely associated with
the gustatory system.

Provides information about differ-
ent types of smell {(musty, acrid,
putrid, flowery, pungent).




SENSORNARIOEESS

~ e Things to teaciw Z \X&f
e Understand different senses and~th\r
/ functions
e Jnder\ta nd how their senses affe\:t their
ehavior

o~

al with sensory.




et relace "J Hro.)le (S

e Difficulties with at{rl‘l:)\utwgﬁ | Kﬁ
e Impaired abstraét thinking ’
T leﬁculty with theorb of mind ’
o Impalred mental ﬂeX|b|I|ty

curricul




//

~ e Inability to attributé or dssess circumstances \Ky

e Attribution is the ability to understand
- cause/effect related to another persoﬁ’s\tho,u‘ghts,

/ ~ words; and actions. \. f
‘e Related to theory of mind \
o Leads&te nisunderstandings during social
interactions:

iences have been
ive, you learn to

o "If you BElEVEtHatlyOUREXD)




[Yees gf Aterletiien)

¥‘D Locus of CaUSgl?// . ' \QJ
e Internal/external S
P ) Stabll‘ty\ R > \ /

e Stabl /unstable
e Controllabili




DaladmEetersi o AttEbUtion

The fact A rule that How loudly @ The weatheron Therule A

that you you must  you speak in the day of the  that your thunderstorm
would be 5 feet a library picnic room knocking
rather to ride the must be  down the
wear roller clean power lines
sandals so coaster before leaving you in
your feet you go the dark.

don't get outside
hot

Moyer, 2009, p. 34



ALt UHER

e Things to teach / “ \
e Assessing situatio nternal/external causality)

o Controllability (ab|I|ty to influence outcomes)
- ® Deterrﬁiping ho"w situations can or may\change




Avsirelat allnllnle)

o Impaired abstraét 1"hkﬁ3 ‘ \X&
e "Ability to take the details of anidea,
‘situation, or item aﬁd put them toﬁher
/ - to creéte a completé picture in our. heads”
(Moyer, 2009 p. 55).

o Relates ornarrowlinterests and restricted




tanlirlidirie)

~ e Things to teach J | \\Q/
a|Is 0)] 5|tuat|bns

e Identifying key de

/ o Bramsiiormlng abstr ctideas | (
o Creating expectatlons of a S|tuat|3n
e Plan an'activity using abstract concepts

e Big pro




Planting a garden

Having a party
Going camping

Add your own

Moyer, 2009




MERtaINE EXIIIITY,

~ e Impaired shlftln%é/r nﬁenS:al flexibility \
o “Ability' to- move'from one idea to.the next

/ fluidly in your head’j(Moyer, 2009, p. 82).
e Someﬁnes manifested as “transition

problems” because they cannot move to

anot Vi |

e Can be shlingfuetween t
OIS, actiVities) eriplaces

f’




VERtaINEExiNiGy,

e [hings to teach
e Hidden curriculum

e Identify. transitions and changes
e [ ransitioning/shifting




Trigory af el

/___/

e Impaired theopy f mind- | \QS/

e Ability to understand what othehpe\ple
P are thmklng/feellng)

sﬁuahonsf

e Relates

o

ntact and joint




Trigary af Mine

e [hings to teach

e Understand what goes on in people’s e
heads (mental states, emotions, though‘ts,
etc.)

e [ earn to determine mental states of others
(read bodyilanguage; facial expressions,
other cles)

e | earn'to)respoendlapprepriately based on
others” mentallstates




Thedry' of Mi a8
What are they thl\kmg?




rliclelapl Cligriet|tinn]

e No understancjir?/d‘fﬁden cur‘riculuﬂ\g/

e Rules and expectations of life that.ie not
P necessarlly taught 05 discussed

e Reqwr s recognizing social cues and
interpreting them to know how to act




N

/

~
—

expectations in

~ situations

-0 Understa\nd how hldden
ftlm ffec

curricu

f Clrrlet

e Understand howto /| =
learn the hidden social | ™™

Tﬂfi ﬂ;ﬁbEN
- CURRJCULAM |

Practical Solutions for Understanding
Unstated Rules in Social Situations

N

Brenda Smith Myles
Melissa L. Trautman
Ronda L. Schelvan

S ho




Boys don't hug each other Boys may laugh at me or  Not hugging, apologize if I
anymore in middle school, not want to hang around  forget, laugh it off
but might give a high five  with me.

or fist pump.

Girls in high school don't
like to talk about Barbies

I should not talk about
Grandma’s stinky perfume
in front of her.




SUMIMERE
WisaESHEGLIECRa IV

e Assess situation th#om?/ aftﬁbuti&n process \y

/

e Internal/external, controllable/uncontrollable,

- stable/unstable
o‘.Generat"e\aSnd evaluate alternative solutior\s J
e Use theory of mind, flexible thinking, mental
shifting —
e Select and implem 1 solution
e Conside onitor other’s

e Maintain self-regulatiofiand moniter ewn behaviors
: )
~ e Manage sensespseli=ealimwhien needed

B 1




S

&

f

How do/ any of\us
) maike it through




Salf ree)tlzition

e [hings to teach
e Identify own physical cues
e Understand modulation (rating scale)

e Identify strategies to self-regulate

Loud Assembly

Substitute
Teacher

Lose video game




~ Self-ma nageme’nt,/t'ﬁ\eﬁnt rvention used\
for self-regulation, isa an evidence based
Y e  — practce. \ f

National Pﬁfes"'onal Development Center for Autism
http://autismpdc.fpgrunc.edu/content/self-
MaMageEMmeEnt




SElEIViaNaEEMERE

S Self—momtormb / | \\Q/

e Self-evaluation e Y

e ) Self—obsgrvatmn 4 \ f
o Self—remforcement
e Self-instructi y

e Self-re

e Self-assessm
pson, & Shogren, 2007




/_.-/

e Prepare the sys’t:g/ | | \w/

e Teach the syste ~_
~ o Provide adul support gl

e Promote learner independence




‘Every succes{fuﬁ&ehaworﬁl

, intervention plan starts with

a good functional behavmr




IRtERVERUeRNVEHIGES

//

e ABA Principles’/ Behavior Strategies \\@,
e Token economy( ~—
P e Differential Reinforc}ement oy f

e \Va riet)> of reinforcement

e Calm area (guess,what, you have to
TEACH  tihist))

e Discre




\ Check i[\

1) Did I finish my
1 work?

2) Did | keep my

hands and feet to
o Myself?

3) Did| keep my

Materials on the
table?

4) Dig | use all green,
words?

||
|




Home Base
Www.autismi
nternetmodul

€S.01(Q



http://www.autisminternetmodules.org/
http://www.autisminternetmodules.org/
http://www.autisminternetmodules.org/

CAR BOOK

This is a car book for the
calm area. It provides
positive reinforcement for
choosing the calm area,
but not too much activity.
This book is ONLY used

In the calm area.










I will follow my directions

| will do my work




Did I stay and play with my friends?

2 3 4

o a l'.:_O /;_:\
) ) &)

YES NO YES NO YES NO

Did | et3 Smlle ys?

/\
T T

GET A REWARD!!!! Try Again

National Professional Development
Center for Autism, 2009




BLASTOFF!!
YOU GET A REWARD!

National Professional Development
Center for Autism, 2009




s terentions conunued

—

~ e Social/Communication N
o Scripts ( \
S e Role plays ) \ (

e Direct instruction
e Social steries




Asking for help

If 1 don‘t know what to do | can ask for help

| can use my hand or my help card

Asking for help is good when | 7 ~"t know the answer

If | know the answer | should not ask for help.




1) Ask the question

L

2) Say the person’s name

3) Wait for them to finish answering

4) Make a statement
a.“That’s cool!”
b. “Me too!”
«.“That’s interesting, | like that also”




LUNCH RULES

1) WALK

mﬁﬂ% 2) USE NICE HANDS & FEET

3) USE A CALM VOICE

4) RAISE MY HAND IF | HAVE
PROBLEM OR NEED SOMETHING




I figure it out!

| get a present

I go on a vacation

-

|

i's the holidayy

o

layground

’l play on

My parents love me

\/
ep

Now you think of one....

| can't remember
the answer

o

6

| can't decide

[ —

| HAVE o ?;uvo holp

People won't leave
me alone

I HAVE TO wait.

S

VE TO do somethin
that | don't want to

| can't fix a problem

Now you think of one.




Tag

If I dont feel like playing | can tell my friends “
play any more”.

I don’t want to

.;_-:a..!.-

Itis fun to play tag on the playground!

If someone tags me then | am it.

v,
TN

We should ALWAYS listen to our friends when they don’t want
to play.

\ If we don’t want to play any more then we are finished with t3

When we tag our friends we use soft hands, pushing is not fun! rest of recess.

It is ok to be “it” because then | get to tag someone and then

they ara “it".
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P a The Zones of Regulation®, (2011,

Social Thinking Publishing) is a

THE
ZOH{E‘JES OF curriculum comprised of lessons and

® activities designed by Leah Kuypers,
REGULATION M. A. Ed., OTR/L to help students gain

A CURRICULLIM DESIGNED skills in the area of self-regulation.
i miﬁgﬁgh':fggmg‘i" ke The lessons and learning activities are
— ) designed to help the students
recognize when they are in the
different Zones (states of
alertness/moods) as well as learn how
Foreward e Seectnd it by to use strategies (including sensory

Michalbe Garcis Winser

supports, calming technigues, and
thinking strategies) to regulate the
Zone they are in.

In addition to addressing
self-regulation, the students will be gaining an increased vocabulary of
emotional terms, skills in reading facial expressions, perspective on
how others see and react to their behavior, insight on events that

trigger their behavior, calming and alerting strategies, problem solving
skills and much more.

www.zonesofregulatio

| 2 Y Y AN A A)



THE ZONES oFf REGULATION’
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Exhausted

BLUE ZONE
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Stretch

Sad
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Drink water
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Overwhelmed
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Deep breaths
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~ol By 15
VA Mean “0/
Agorestie Terrified

RED ZONE

L3 :
‘ e
=3 2
“Th el &/
A" fore ~
f \- Yeling
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Take a break




The ZONES of Regulation® Reproducible | Green

Understanding Different Perspectives

When | aminthe | GREEN ZONE |and it is expected...

Other kids might feel around me.

Copyright © 2011 Leah M. Kuypers
This page may be copied for the purposes of educating students and other professionals.



Michelle Garcia Winner
www.soclalthinking.com

Social Town has become a dark, dark place since the disappearance
of Superflex, one of the most popular superheroes to ever walk the planet.
without Superflex to help defeat the Team Of Unthinkables, humans everywhere are

STEPHANIE MADRIGAL' PREV forgetting hOW tO aCt aﬂd think abOUt OtherS around SOCiG‘ TOWI'I.

KeLLy Knorp

By STePHANIE MADRIGAL & MICHELLE GARCIA WINNER

1

Superflex®: A Superhero Social Thinking Curriculum Package
Image 5 of 7




The Incredible
> Pointl Seale

e | The Incredible 5 Point Scale

- e rm g e et -

7a3)
L © |
iy © |

!

he Incredible 5—Poin1; Scale

# How does this feel? What makes me feel this way? How can | tell?
| could lose control! When loud talking and laughing keep going. School bells andthe | Too latell | am screaming!
smell of fish.
Emergency!! Stop talking. Close eyes, Deep
breaths.
This can really upset me When the boys all laugh at one time. When | can't do my waork. | start swearing out loud. | say mean things to
4 When | make a mistake. other people. | tear up my wark.
Take a walk out of the room!
This can make me When | hearthe boys talking louder. When the chairs or desks | say shut up real quietly. | start staring at the
nenous scrape on the floor When someone laughs out loud. boys. My brain starts thinking about the boys
3 too much!
Take card to teacher
This sometimes bothers The sound of rain on the roof. When | cant have my turn right My stomach kind of hurts. | think things aren‘t
2 me away. Walking on the power walk. fair. | start repeating the TV Guide schedule.
This never bothers me Doing my work. Reading teen magazines. Looking at ads in the My brain is relaxed. | am smiling. My mouth is
1 paper. Watching TV relaxed. | am happy.



http://www.5pointscale.com/
http://www.autisminternetmodules.org/mod_view.php?nav_id=181
http://www.autisminternetmodules.org/mod_view.php?nav_id=181

. e Aspy, R., & Grc)/sgman, B. (2007). 7ne Z/g&U/‘aZ‘ model: A framework for
 designing comprehensive int entions for individuals with high \«\
funtioning autism and asperger syndrome. Shawnee-Mission, KS: MHPG./

e Baker; J. (2001). 77e social skills picture book: Te;B#ngsp/a Y, emotion,
/ and communication to chilaren with autism. Arlington, TX: Future (

o

Horizons. / \

e Bellini, S. (ZQOG). Bu//d/ng soc/57 relationships: A systematic approach to
teaching socialinteraction skills to children and adolescents with autism
Spectrum disoraersiand.other sea gl difficulties. Shawnee-Mission, KS:
AAPC,

o Carter, M.A., &iSantomaure, 3. (2004): Space. travelers: An interactive
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social skills for students,Witli) asperger-synalome, autism, and other
social cognitive challenges:, Stiawnee:=M/ssion, KS: Autism Asperger
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- Coucouvanis, J. (2005). Supclr sk///f ﬁ?bda/ Skills group program for
children with asperger syndrome, high-functioning autism and related i
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/
gt evidence-based
practices andteaching soaallskillstAlliteratureireview and discussion.
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