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Project Support and Include 

• Statewide Initiative funded by the State of Tennessee’s 
Department of Education to: 

 

• Provide training and technical assistance to schools who 
would like to develop a Comprehensive, Integrated, Three-
tiered (CI3T) Model of Prevention 

 

• Emphasis on Positive Behavioral Interventions and Support 
(PBIS) framework 



Project Support and Include: 
Vanderbilt University 

Vanderbilit’s Catchment Area 



PSI Resources: Briefs 



PSI Resources: Webinars 



Comprehensive, Integrated, Three-tiered Model 
of Prevention 

(Lane, Kalberg, & Menzies, 2009) 

Goal: Reduce Harm 
Specialized Individual Systems  
for Students with High-Risk  

          Goal: Reverse Harm 

             Specialized Group 
Systems for Students At-Risk 

Goal: Prevent Harm 
School/Classroom-Wide Systems 
for All Students, Staff, & Settings 
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Comprehensive, Integrated, Three-tiered 

Model of Prevention 
(Lane, Kalberg, & Menzies, 2009) 

 



 

 

 

 

 



 
 

A systems framework for establishing 
the social culture and intensive 
behavioral supports needed for a 
school to be an effective learning 
environment for all students. 
 



 

 

Education 2018: Excellence for Every Student  
is the district’s five-year strategic plan. It sets 
ambitious goals for our elementary and middle 
schools to ensure children are on the path to success 
in high school and prepared for college and career.  



“We are committed to 
providing every student with 
the foundation of knowledge, 
skills and character necessary 
to excel in higher education, 
work and life…” 

 





SEL Core Competencies 



“Good instruction in a 
behaviorally chaotic 

environment will fail!” 
 Horner, 2006 Annual ASWPBS conference 





Problem behaviors and their challenges… 

 Insubordination, noncompliance, 
defiance, late to class, 
nonattendance, truancy, fighting, 
aggression, inappropriate 
language, social withdrawal, 
excessive crying, stealing, 
vandalism, property destruction, 
tobacco, drugs, alcohol, 
unresponsive, not following 
directions, inappropriate use of 
school materials, weapons, 
harassment, unprepared to learn, 
not following directions, parking lot 
violation, irresponsible, 
trespassing, disrespectful, banned 
items, failure to complete 
homework, disrupting teaching, 
uncooperative, violent behavior, 
disruptive, verbal abuse, physical 
abuse, dress code, other, etc., etc., 
etc…..  

 

• Exist in every school, 
only vary in intensity 

• Lead to negative school 
climates and unsafe 
schools 

• A concern in every 
community 

 



 Time out 

 Sit in the corner 

 Sit outside the door 

 See the principal and sit 
outside her office 

 After School Detention 

 In School Suspension 

 Out of School Suspension 

 Alternative School 

 Expulsion 

 

Inappropriate behaviors are often managed by 
reactive strategies 

 



How problems are commonly addressed 
in school settings 

Academic Problems 

• Responsive 

• Assume student is 
trying to make correct 
response 

• Assume error was 
accidental 

• Provide assistance 
 

• Provide more practice 

Behavior/Social Problems  

• Reactive 

• Assume student is not trying 
to make correct response 

• Assume error was deliberate 

• Provide negative 
consequence 

• Practice not required 



The premise: practice makes perfect! 
 

Some may know what to do  
but have not had opportunity  

to practice the correct response  
well enough. 









Science of behavior has taught us that 
students… 

• Are NOT born with “bad behaviors” 

• Do NOT learn when threatened with negative 
consequences 

• DO learn better ways of behaving by being 
taught directly & receiving positive feedback 

• Will NOT change if we do NOT change what 
we are doing 



Why SWPBIS? 

• The fundamental purpose of SWPBIS is to 
make schools more effective and 
equitable learning environments. 

Predictable 

Consistent 

Positive 

Safe 



 

 

Research-based 

 In ~20,000 schools in the US (and growing) 

 Proactive  

A way of allocating resources within a school 

A systems approach 



Number of Schools Implementing SWPBIS since 2000 
January, 2014 
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Number of Schools Implementation SWPBIS (Tier I) by 
State 

January 2014 
14 States with 
more than 500 

schools 



 
 
 
 
 

Primary 
~ 80% 

 

 

 
Secondary 

~ 15% 

 

Specialized, individualized 

systems for students with 

high-risk behavior 

Specialized, group systems 

for students with at-risk 

behavior 

Tertiary  

~ 5% 

School/Classroom-wide 

systems for all students, 

staff, and settings 



Primary (PREVENT) 
for ALL students, staff, and settings 

School-wide rules and expectations  

Explicit instruction in academics and behavioral expectations 

Proactive and positive classroom management in all classrooms 

School-wide procedures for acknowledging appropriate behavior 

Secondary  
small groups 

Small group academic tutoring 

Social skills groups  

Check-In/Check-Out 

Tertiary  

individualized 

Individual counseling  

FBA/BIP, safety plan 

Support team plans, 504 plans, IEPs  

PBIS: Examples of Tiered Interventions 





 
 Prevention 
 Define and teach positive social expectations 
 Acknowledge positive behavior 
 Arrange consistent consequences for problem 

behavior 
 On-going collection and use of data for 

decision-making 
 Continuum of intensive, individual intervention 

supports.  
 Implementation of the systems that support 

effective practices 

 



 

Define and teach positive 
social expectations 



Unclear rules lead to confusion 



School Wide Rules 
 

 3 – 5 rules which are broad and comprehensive 

 Are positively stated in < 5 words/rules 

 Are mutually exclusive 

 Are culturally appropriate  

 Apply to ALL staff and students in ALL Settings 

 Require > 80% approval by faculty and staff 

 Posted in each location and are easily identified as the school rules, 
include icons, and are highly visible 

 Are communicated to stakeholders. 
 







Within the 
rules… 

behaviors are 
determined  
by location. 



A Behavioral Matrix defines the 
behavior in specific locations. 
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Be Ready Be Responsible Be Respectful 

• Be prompt in use 

of facilities. 

• Use restroom during 

designated breaks or 

with teacher approval. 

• Pick up litter and put in 

trashcan. 

• Wash hands with soap 

and water. 

• Walk away from 

potential fights.  

• Report trouble to 

teachers or staff. 

• Keep your feet on 

the floor. 
• Maintain personal space 

and privacy (one person 

per stall). 

• Flush the toilet. 

• Wait your turn. 

• Place toilet paper only in 

the toilets. 







 



 

Lesson plans are taught to the entire school  
in the settings the behavior occurs. 



 

Acknowledge positive 
behavior! 



Procedures for 
Acknowledging & 

Reinforcing Behavior 

 

 

 

 

 

 

 

 

 

 Be respectful  Be responsible  Be safe  

 

TREASURE TICKET 
 

Name: 
 

Teacher: 

 







Arrange consistent 
consequences for problem 
behavior… 

 

Have a plan! 



Managing Behaviors 

• MINORS  

– Teacher-handled 

– Stays in the classroom  

• MAJORS 

– Handled by an 
administrator 

– Goes to the office (or 
the administrator 
comes to the 
classroom) 

http://images.google.com/imgres?imgurl=http://professional-social-media-consultant.com/wp-content/uploads/2011/04/Big-vs-Small.jpg&imgrefurl=http://professional-social-media-consultant.com/feel-like-the-underdog-social-media-can-help/&usg=__Dsty_a-fpnqLAgZDaLqZl6KZvjQ=&h=216&w=200&sz=36&hl=en&start=18&sig2=wqgS95vBo-vk441iLJplvw&zoom=1&itbs=1&tbnid=2Qt3PSVez9JFuM:&tbnh=107&tbnw=99&prev=/search?q%3Dbig%2Bvs%2Bsmall%26hl%3Den%26biw%3D1003%26bih%3D454%26gbv%3D2%26tbm%3Disch&ei=T7EpTuiCPYuDtgfWyqDXAg


Behavioral Definitions create a common 
language to enhance communication. 

 

 Major Problem Definition 

Abusive Language/ 
Profanity 

Verbal messages that include swearing, 
name calling, racial or gender slangs or use 
of words in an inappropriate way  

so as to hurt or threaten.  

Defiance/ 
Disrespect/ 

Non-compliance 

Refusal to follow adult directions, talking 

back and/or socially rude interactions.  
High intensity disrespect and body 
language. 



Behavioral Definitions create a common 
language to enhance communication. 

 

 



ODR is used to document a student’s 

inappropriate behavior.   

• Name 

• Grade 

• Teacher 

• Date 

• Time 

• Location  

• Problem Behavior 

• Others involved 

• Possible Motivation 

• Administrative Decision 

 



No        Yes 

No        Yes 

Observe Problem Behavior 

Is the behavior a major problem? 

Document Behavior Complete a Referral and 

Send Student to the Office 

Problem Solve 

Determine Consequences/ 

PBS Strategy 

 
Document and 

Monitor Behavior 

Is the behavior a continual 

problem? 

Problem Solved! Fill Out a Referral 

for the Office 

Administrator Determines 

Consequences 

Administration and Teacher 

Follow Through with Documented 

Consequences 

File Necessary Documentation 

and Review Student History to 

Determine What Works Best 

Implement a New PBS Strategy and Work 

on Proactive Strategies to Decrease 

Unwanted Behaviors 

Continue to Document and 

Monitor Behavior 

 

A Flow Chart makes negative consequences predictable. 





On-going collection and 
use of data for decision-
making 



Procedures for Monitoring and 
Decision Making 



Time Cost of a 
Discipline Referral 
(Avg. 45 minutes per incident for student 30 min for Admin 15 min for Teacher) 
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Administrator 
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500 Hours 1000 Hours 

Teacher Time 250 Hours 500 Hours 

Student Time 750 Hours 1500 Hours 

Totals 1500 Hours 3000 Hours 
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ODRs by Year: Napier Enhanced Option School 



What did prevention achieve at  
Napier EOS? 

• Recouped administrative time: 

 296 x 15 mins = 74 hours  

 (10.6 school days) 

 

• Retrieved academic learning time: 

 296 x 45 mins = 222 hours  

 (31.7 days or 6 weeks) 



School-level decision-making 





Mental Health and School-age 
Children 

One in 5 students age 5-18 have a clear need 
for mental health support. 

 

70% of children receive their mental health   
support during the school day. 

Source: Barrett et al., 2014 

Adapted from: Illinois PBIS Network (2012) Universal behavior screeners. Retrieved from: https://sites.google.com/a/pbisillinois.org/il-pbis-
web/curriculum/universalscreening/presentations 



Purpose of Universal 
Screening for Behavior 

Universal screening for behavior is 
integral to the Response to Intervention 
(RtI) model 

•Emphasis on prevention versus 
intervention 
• Use an evidence-based instrument to identify: 

• Risk factors for emotional/behavioral difficulties 

• Social-emotional strengths and needs 



Measure Authors Ordering Information 

Early Screening Project   Walker, Severson, & Feil 

(1994) 

Available for purchase from 

Sopris West  

Systematic Screening for 

Behavior Disorders   

Walker & Severson (1992) Available for purchase from 

Cambium Learning/ Sopris 

West 

Student Risk Screening 

Scale   

Drummond (1994) Free 

Strengths and Difficulties 

Questionnaire   

Goodman (1991) Free online at 

http://www.sdqinfo.com/ 

Behavior and Emotional 

Screening System  

Kamphaus & Reynolds 

(2007) 

Available for purchase from 

Pearson/ PsychCorp  

Social Skills Improvement 

System: Performance 

Screening Guide 

Elliott & Gresham, (2007) Available for purchase from 

Pearson/ PsychCorp  



Acceptability and Fidelity 

Social Validity (Acceptability) 
 

• Measures the opinion and social significance/ importance 
of the programs goals, procedures, and outcomes. 
 

•“Buy-in” 
 

 
 
Implementation Fidelity 

 
• Measures the extent to which the plan has been 

implemented as intended. 
 

 

 

 
65 



Critical pieces:  

 Administrative support 

 80% of buy-in from staff 

 Adequate planning time before 
implementation 

 Acceptance that there is no magic wand!  



PSI Resources 
 

 

 

Visit our website! 

 http://vkc.mc.vanderbilt.edu/ci3t/hom
e/ci3t/ 



 
 www.pbis.org 

 
 www.pbisapps.org 
 
 cynthia.minnis@mnps.org 
 for information on MNPS team trainings 
 
 jessica.sellers@mnps.org or SchoolNet for the 

following classroom support and intervention 
trainings: 

  
  

http://www.pbis.org/
http://www.pbis.org/
http://www.pbisapps.org/
http://www.pbisapps.org/
mailto:cynthia.minnis@mnps.org
mailto:cynthia.minnis@mnps.org
mailto:jessica.sellers@mnps.org


 COMP (Classroom Organization & Management Program) 

 The Essential 8 of Classroom Management 

 Beyond Classroom Management 

 Writing Effective FBAs and BIPs (2 days) 

 Taming the Tantrum 

 De-Escalation Procedures 

 Classroom Strategies for Serving Students with 
ADHD 

 Proactive, Practical, and Positive  Behavior 
Interventions 

 


